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Current assessment activity

Commercial	assessment	tools

Goals	for	This	Session

Assessment	tools	you	could	administer

Purpose of Assessment 



What	is	assessment?	

Systematic	collection,
review,

and	use of	information	about	
educational	programs

to	improve student	learning	
and	development	

(Palomba	and	Banta,	1999)



Assessment	occurs	at	multiple	levels

Course

Program

School

Institution



We	assess	to	demonstrate	

Evidence	of	student	learning

Demonstration	of	quality	of	learning

Because	accreditors	and	public	and	
policy	makers	want	to	know	
students	are	learning



Types	of	Assessment

Formative While	Student	Learning	is	Taking	Place
Capture	Students’	Progress toward	outcomes	based	on	criteria

Summative End	of	the	Course
Document	Student	Learning	for	Transcripts,	Employers,	etc.
Capture	Students’	Achievement at	the	end	of	their	program	or	
degree	program	

Direct Visible,	self-explanatory evidence	of	student	learning
Student	demonstration	of	their	learning	through	the	
production	of	an	object,	performance,	and/or	exploration

Indirect Signs	that students	are	probably	learning
Capture	students’	perceptions	of	their	learning
Evidence	is	less	clear
Survey	of	student	satisfaction

Embedded Program	assessments	that	are	embedded	into	course	work

(NILOA, 2017)



The	Assessment	Learning	Cycle



Current	Assessment

1.	How	would	you	describe	assessment	
at	your	institution?

2.	What	are	you currently	doing	at	the	
institutional,	school,	department,	and/or	
course	level?

3.	What	are	your	assessment	goals?



Unpacking	Assessment	Tools

Global	Learning
Intercultural	Competence
Community-Based	Learning



Global	Perspectives	
Inventory	(GPI)

Informed	by		
Communication	and	
Education	scholars

Focused	on	the	
acquisition	of	
knowledge	and	
holistic	development



Guided	by	3	Questions	in	the	Context	of	
the	3	Cs

1.	How	do	I	know?
2.	Who	am	I?
3.	How	do	I	relate	to	others

Community Curricular Co-Curricular



Theoretical	Foundations

Cognitive:	complex	understanding	of	
cultural	differences

Intrapersonal-capacity	to	accept	and	not	
feel	threatened	by	cultural	differences

Interpersonal-Capacity	to	function	
interdependently	with	diverse	others	



Six	Scales	(Developmental	and	Acquisition)

Developmental		 Acquisition

Cognitive Knowing
(How)

Knowledge
(What)

Intrapersonal Identity Affect	

Interpersonal Social	
Responsibility	

Social	Interaction



Instrument	Details
58	items	that	measure	how	a	student	thinks,	views	herself	as	
a	person,	and	relates	to	others	from	other	cultures,	
backgrounds,	and	values

• 40	items	measure	three	dimensions	of	a	global	
perspective	

• 3	clusters	(18	items)	reflect	the	campus	environment



How	the	instrument	has	been	used
• Before	and	After	

Experiences
• To	Guide	discussions	about	

what	interventions	
(activities,	programs,	
courses,	events,	etc.)	may	
influence	students	as	they	
develop	global	
perspectives

• Florida	International	
University		



GPI	Fees
http://www.gpi.hs.iastate.edu/fees.

php

Up	to	500		 $700
501-1000 $1000
1,001-15-- $1500



Intercultural	Development	
Inventory

50-item	questionnaire	(on-
line	and	in	paper	form

15-20	minutes	to	complete



What	the	IDI	Measures

Levels	of	intercultural	competence
Individual	Profile	Report
Intercultural	Development	Plan

Contextual	questions	allow	respondents	
to	describe	intercultural	experiences



IDI	Framework	is	the	Intercultural		
Development	Continuum	



IDI	Framework	is	the	Intercultural		
Development	Continuum	

Lack of understanding; inappropriate 
responses to cultural differences 

“Us” vs Them

Transitional 
Mindset 

Recognition and 
appreciation of 
patterns 

Shifting cultural 
perspective; 
changing 
behavior



Qualified	IDI	Administrator

You	must	have	an	IDI	Qualified	Administrator
--2.5-day	seminar	with	tuition	of	$1200-2000
--The	seminar	is	offered	in	the	US	and	other	countries

Range	from	$11-25	per	IDI
https://idiinventory.com/products/idi-products-
services-pricing/



How	the	instrument	has	been	used
• Before	and	After	

Experiences	(primarily	
study	abroad)

• To	measure	student	
progress	over	the	course	of	
a	program

• University	of	Guelph	and	
Kennesaw	State	University



AAC&U	VALUE	Rubrics

Global	Learning
Civic	Engagement	
Intercultural	Knowledge	and	
Competence	



AAC&U’s	VALUE	Rubrics

VALUE:	Valid	Assessment	of	Learning	
in	Undergraduate	Education

Response	by	members	and	AAC&U	to	
external	assessment



Capturing	What	Matters	

Assessment	of	
demonstrated	
performance

Faculty	owned	and	
institutionally	

shared

Student	self-
assessment	of	

learning

Increased	
transparency	of	
what	matters

Intended	to	be	
modified	to	meet	
local	context



VALUE	Rubric	Format

Definition	of	
the	outcome

Framing	
Language

Essential	
Criteria

Glossary	of	
Terms



The	Anatomy	of	a	VALUE	Rubric

D
I
M
E
N
S
I
O
N
S

Performance Descriptors 

Levels



Rubrics	Offer

Common	language

Foundational	stepping	stones	to	address	
challenges	with	defining,	mapping,	
implementing,	and	assessing	global	learning



GLOBAL LEARNING VALUE RUBRIC
for more information, please contact value@aacu.org

Definition
Global learning is a critical analysis of and an engagement with complex, interdependent global systems and legacies (such as natural, physical, social, cultural, economic, and political) and

their implications for people’s lives and the earth’s sustainability. Through global learning, students should 1) become informed, open-minded, and responsible people who are attentive to diversity
across the spectrum of differences, 2) seek to understand how their actions affect both local and global communities, and 3) address the world’s most pressing and enduring issues collaboratively
and equitably.

Framing Language
Effective and transformative global learning offers students meaningful opportunities to analyze and explore complex global challenges, collaborate respectfully with diverse others, apply

learning to take responsible action in contemporary global contexts, and evaluate the goals, methods, and consequences of that action. Global learning should enhance students’ sense of identity,
community, ethics, and perspective- taking. Global learning is based on the principle that the world is a collection of interdependent yet inequitable systems and that higher education has a vital
role in expanding knowledge of human and natural systems, privilege and stratification, and sustainability and development to foster individuals’ ability to advance equity and justice at home and
abroad. Global learning cannot be achieved in a single course or a single experience but is acquired cumulatively across students’ entire college career through an institution’s curricular and co-
curricular programming. As this rubric is designed to assess global learning on a programmatic level across time, the benchmarks (levels 1-4) may not be directly applicable to a singular
experience, course, or assignment. Depending on the context, there may be development within one level rather than growth from level to level.

We encourage users of the Global Learning Rubric to also consult three other closely related VALUE Rubrics: Civic Engagement, Intercultural Knowledge and
Competence, and Ethical Reasoning.

Glossary
The definitions that followwere developed to clarify termsand concepts used in this rubric only.

Global Self-Awareness: in the context of global learning, the continuum through which students develop a mature, integrated identity with a systemic understanding of the interrelationships
among the self, local and global communities, and the natural and physical world.
Perspective Taking: the ability to engage and learn from perspectives and experiences different from one’s own and to understand how one’s place in the world both informs and limits one’s
knowledge. The goal is to develop the capacity to understand the interrelationships between multiple perspectives, such as personal, social, cultural, disciplinary, environmental, local, and global.
Cultural Diversity: the ability to recognize the origins and influences of one’s own cultural heritage along with its limitations in providing all that one needs to know in the world. This includes
the curiosity to learn
respectfully about the cultural diversity of other people and on an individual level to traverse cultural boundaries to bridge differences and collaboratively reach common goals. On a systems
level, the important skill of comparatively analyzing how cultures can be marked and assigned a place within power structures that determine hierarchies, inequalities, and opportunities and which
can vary over time and place. This can include, but is not limited to, understanding race, ethnicity, gender, nationhood, religion, and class.
Personal and Social Responsibility: the ability to recognize one’s responsibilities to society--locally, nationally, and globally--and to develop a perspective on ethical and power relations both across
the globe and
within individual societies. This requires developing competence in ethical and moral reasoning and action.
Global Systems: the complex and overlapping worldwide systems, including natural systems (those systems associated with the natural world including biological, chemical, and physical sciences)
and human systems (those systems developed by humans such as cultural, economic, political, and built), which operate in observable patterns and often are affected by or are the result of human
design or disruption. These systems influence how life is lived and what options are open to whom. Students need to understand how these systems 1) are influenced and/or constructed, 2)
operate with differential consequences, 3) affect the human and natural world, and 4) can be altered.
Knowledge Application: in the context of global learning, the application of an integrated and systemic understanding of the interrelationships between contemporary and past challenges
facing cultures, societies, and the natural world (i.e., contexts) on the local and global levels. An ability to apply knowledge and skills gained through higher learning to real-life problem-solving
both alone and with others.



GLOBAL LEARNING VALUE RUBRIC
Definition

Global learning is a critical analysis of and an engagement with complex, interdependent global systems and legacies (such as natural, physical, social, cultural, economic, and political) and their implications 
for people’s lives and  the earth’s sustainability.  Through global learning, students should 1) become informed, open-minded, and responsible people who are attentive to diversity across the spectrum of 
differences, 2) seek to understand how their actions affect both local and global communities, and 3) address the world’s most pressing and enduring issues collaboratively and equitably.

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone
4

Milestones
3 2

Benchmark
1

Global Self-
Awareness

Effectively addresses significant issues 
in the natural and human world based
on articulating one’s identity in a global 
context.

Evaluates the global impact of  one’s
own and others’ specific local actions
on the natural and human world.

Analyzes ways that human actions 
influence the natural and human world.

Identifies some connections between
an individual’s personal decision-
making and certain local and global 
issues.

Perspective Taking
Evaluates and applies diverse 
perspectives to complex subjects
within natural and human systems in
the face of  multiple and even
conflicting positions (i.e. cultural, 
disciplinary, and ethical.)

Synthesizes other perspectives (such 
as cultural, disciplinary, and ethical) 
when investigating subjects within
natural and human systems.

Identifies and explains multiple 
perspectives (such as cultural, disciplinary, 
and ethical) when exploring subjects 
within natural and human systems.

Identifies multiple perspectives while 
maintaining a value preference for own
positioning (such as cultural, disciplinary, 
and ethical).

Cultural Diversity Adapts and applies a deep
understanding of  multiple 
worldviews, experiences, and power 
structures while initiating meaningful 
interaction with other cultures to 
address significant global problems.

Analyzes substantial connections between
the worldviews, power structures, and 
experiences of  multiple cultures 
historically or in contemporary contexts,
incorporating respectful interactions with
other cultures.

Explains and connects two or more 
cultures historically  or in contemporary 
contexts with some acknowledgement of  
power structures, demonstrating respectful
interaction with varied cultures and 
worldviews.

Describes the experiences of  others
historically or in contemporary 
contexts primarily through one cultural 
perspective, demonstrating some
openness to varied cultures and 
worldviews.

Personal and
Social 
Responsibility

Takes informed and responsible action
to address ethical, social, and 
environmental challenges in global
systems and evaluates the local and
broader consequences of  individual and 
collective interventions.

Analyzes the ethical, social, and 
environmental consequences of  global 
systems and identifies a range of  actions
informed by one’s sense of  personal and 
civic responsibility.

Explains the ethical, social, and 
environmental consequences of  local 
and national decisions on global 
systems.

Identifies basic ethical dimensions of  
some local or national decisions that
have global impact.

Understanding
Global Systems Uses deep knowledge of  the historic

and contemporary role and differential 
effects of  human organizations and 
actions on global systems to develop 
and advocate for informed, 
appropriate action to solve complex 
problems in the human and natural 
worlds.

Analyzes major elements of  global
systems, including their historic and
contemporary interconnections and the 
differential effects of  human
organizations and actions, to pose 
elementary solutions to complex problems
in the human and natural worlds.

Examines the historical and 
contemporary roles, interconnections,
and differential effects of  human 
organizations and actions on global 
systems within the human and the
natural worlds.

Identifies the basic role of  some 
global and local institutions, ideas, 
and processes in the human and 
natural worlds.

Applying 
Knowledge to 
Contemporary
Global Contexts

Applies knowledge and skills to 
implement sophisticated, appropriate, 
and workable solutions to address 
complex global problems using
interdisciplinary perspectives 
independently or with others.

Plans and evaluates more complex 
solutions to global challenges that are 
appropriate to their contexts using 
multiple disciplinary perspectives (such
as cultural, historical, and scientific).

Formulates practical yet elementary 
solutions to global challenges that use at 
least two disciplinary perspectives (such
as cultural, historical, and scientific).

Defines global challenges in basic 
ways, including a limited number of  
perspectives and solutions.



Global Self-Awareness In the context of  global learning, the continuum through which students develop a mature, 
integrated identity with a systemic understanding of  the interrelationships among the self, local and 
global communities, and the natural and physical world.

Perspective Taking The ability to engage and learn from perspectives and experiences different from one’s own and to 
understand how one’s place in the world both informs and limits one’s knowledge. The goal is to 
develop the capacity to understand the interrelationships between multiple perspectives, such as 
personal, social, cultural, disciplinary, environmental, local, and global.

Cultural Diversity
The ability to recognize the origins and influences of  one’s own cultural heritage along with its 
limitations in providing all that one needs to know in the world.  This includes the curiosity to learn
respectfully about the cultural diversity of  other people and on an individual level to traverse cultural 
boundaries to bridge differences and collaboratively reach common goals.  On a systems level, the 
important skill of  comparatively analyzing how cultures can be marked and assigned a place within 
power structures that determine hierarchies, inequalities, and opportunities and which can vary over 
time and place. This can include, but is not limited to, understanding race, ethnicity, gender, 
nationhood, religion, and class.

Personal and Social 
Responsibility: 

The ability to recognize one’s responsibilities to society--locally, nationally, and globally--and to 
develop a perspective on ethical and power relations both across the globe and within individual 
societies.  This requires developing competence in ethical and moral reasoning and action.

Global Systems: The complex and overlapping worldwide systems, including natural systems (those systems 
associated with the natural world including biological, chemical, and physical sciences) and human 
systems (those systems developed by humans such as cultural, economic, political, and built), which 
operate in observable patterns and often are affected by or are the result of human design or 
disruption. These systems influence how life is lived and what options are open to whom. Students 
need to understand how these systems 1) are influenced and/or constructed, 2) operate with 
differential consequences, 3) affect the human and natural world, and 4) can be altered.

Knowledge Application In the context of global learning, the application of an integrated and systemic understanding of the 
interrelationships between contemporary and past challenges facing cultures, societies, and the 
natural world (i.e., contexts) on the local and global levels. An ability to apply knowledge and skills 
gained through higher learning to real-life problem-solving both alone and with others.



CIVIC ENGAGEMENT VALUE RUBRIC
for more information, please contact value@aacu.org

The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined many existing campus rubrics and related documents for each learning
outcome and incorporated additional feedback from faculty. The rubrics articulate fundamental criteria for each learning outcome, with performance descriptors demonstrating progressively more sophisticated levels of attainment. The rubrics
are intended for institutional-level use in evaluating and discussing student learning, not for grading. The core expectations articulated in all 15 of the VALUE rubrics can and should be translated into the language of individual campuses,
disciplines, and even courses. The utility of the VALUE rubrics is to position learning at all undergraduate levels within a basic framework of expectations such that evidence of learning can by shared nationally through a common dialog and
understanding of student success.

Definition
Civic engagement is "working to make a difference in the civic life of our communities and developing the combination of knowledge, skills, values and motivation to make that difference. It means promoting the quality of life in a

community, through both political and non-political processes." (Excerpted from Civic Responsibility and Higher Education, edited by Thomas E hrlich, published by Oryx Press, 2000, Preface, page vi.) In addition, civic engagement encompasses
actions wherein individuals participate in activities of personal and public concern that are both individually life enriching and socially beneficial to the community.

Framing Language
Preparing graduates for their public lives as citizens, members of communities, and professionals in society has historically been a responsibility of higher education. Yet the outcome of a civic-minded graduate is a complex concept.

Civic learning outcomes are framed by personal identity and commitments, disciplinary frameworks and traditions, pre-professional norms and practice, and the mission and values of colleges and universities. This rubric is designed to make
the civic learning outcomes more explicit. Civic engagement can take many forms, from individual volunteerism to organizational involvement to electoral participation. For students this could include community-based learning through
service-learning classes, community-based research, or service within the community. Multiple types of work samples or collections of work may be utilized to assess this, such as: The student creates and manages a service program that
engages others (such as youth or members of a neighborhood) in learning about and taking action on an issue they care about. In the process, the student also teaches and models processes that engage others in deliberative democracy, in
having a voice, participating in democratic processes, and taking specific actions to affect an issue.

The student researches, organizes, and carries out a deliberative democracy forum on a particular issue, one that includes multiple perspectives on that issue and how best to make positive change through various courses of public
action. As a result, other students, faculty, and community members are engaged to take action on an issue.

The student works on and takes a leadership role in a complex campaign to bring about tangible changes in the public’s awareness or education on a particular issue, or even a change in public policy. Through this process, the student
demonstrates multiple types of civic action and skills.

The student integrates their academic work with community engagement, producing a tangible product (piece of legislation or policy, a business, building or civic infrastructure, water quality or scientific assessment, needs survey,
research paper, service program, or organization) that has engaged community constituents and responded to community needs and assets through the process.

In addition, the nature of this work lends itself to opening up the review process to include community constituents that may be a part of the work, such as teammates, colleagues, community/agency members, and those served or
collaborating in the process.

Glossary
The definitions th at follow were developed to cla r i fy ter ms a nd concepts used in this r ubr ic only.

Civic identity: When one sees her or himself as an active participant in society with a strong commitment and responsibility to work with others towards public purposes.
Service-learning class: A course-based educational experience in which students participate in an organized service activity and reflect on the experience in such a way as to gain further understanding of course content, a broader

•
•
appreciation of the discipline, and an enhanced sense of personal values and civic responsibility.
•
•
•

Communication skills: Listening, deliberation, negotiation, consensus building, and productive use of conflict.
Civic life: The public life of the citizen concerned with the affairs of the community and nation as contrasted with private or personal life, which is devoted to the pursuit of private and personal interests.
Politics: A process by which a group of people, whose opinions or interests might be divergent, reach collective decisions that are generally regarded as binding on the group and enforced as common policy. Political life enables

people to accomplish goals they could not realize as individuals. Politics necessarily arises whenever groups of people live together, since they must always reach collective decisions of one kind or another.
• Government: "The formal institutions of a society with the authority to make and implement binding decisions about such matters as the distribution of resources, allocation of benefits and burdens, and the management of
conflicts." (Retrieved from the Center for Civic Engagement Web site, May 5, 2009.)
• Civic/community contexts: Organizations, movements, campaigns, a place or locus where people and/or living creatures inhabit, which may be defined by a locality (school, national park, non-profit organization, town, state, nation)
or defined by shared identity (i.e., African-Americans, North Carolinians, Americans, the Republican or Democratic Party, refugees, etc.). In addition, contexts for civic engagement may be defined by a variety of approaches intended to
benefit a person, group, or community, including community service or volunteer work, academic work.



Definition
Civic engagement is "working to make a difference in the civic life of our communities and developing the combination of knowledge, skills, values, and motivation to make that difference. It means promoting

the quality of life in a community, through both political and non-political processes." (Excerpted from Civic Responsibility and Higher Education, edited by Thomas E hrlich, published by Oryx Press, 2000, Preface, page vi.)
In addition, civic engagement encompasses actions wherein individuals participate in activities of personal and public concern that are both individually life enriching and socially beneficial to the community.

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

CIVIC ENGAGEMENT VALUE RUBRIC
for more information, please contact value@aacu.org

Capstone
4

Milestones
3 2

Benchmark
1

Diversity of Communities and Cultures Demonstrates evidence of adjustment in own 
attitudes and beliefs because of working within and
learning from diversity of communities and
cultures. Promotes others' engagement with
diversity.

Reflects on how own attitudes and beliefs are 
different from those of other cultures and 
communities. Exhibits curiosity about what can be
learned from diversity of communities and
cultures.

Has awareness that own attitudes and beliefs are
different from those of other cultures and 
communities. Exhibits little curiosity about what
can be learned from diversity of communities and
cultures.

Expresses attitudes and beliefs as an individual,
from a one-sided view. Is indifferent or resistant
to what can be learned from diversity of 
communities and cultures.

Analysis of Knowledge Connects and extends knowledge (facts, theories,
etc.) from one's own academic  study/field/
discipline to civic engagement and to one's own 
participation in civic life, politics, and government.

Analyzes knowledge (facts, theories, etc.) from one's
own academic study/field/discipline making
relevant connections to civic engagement and to
one's own participation in civic life, politics, and
government.

Begins to connect knowledge (facts, theories, etc.)
from one's own academic
study/field/discipline to civic engagement and to
tone's own participation in civic life,
politics, and government.

Begins to identify knowledge (facts, theories, etc.)
from one's own academic
study/field/discipline that is relevant to civic 
engagement and to one's own participation in
civic life, politics, and government.

Civic Identity and Commitment Provides evidence of experience in civic-
engagement activities and describes what she/he
has learned about her or himself as it relates to a
reinforced and clarified sense of civic identity and
continued commitment to public action.

Provides evidence of experience in civic-
engagement activities and describes what she/he
has learned about her or himself as it
relates to a growing sense of civic identity and 
commitment.

Evidence suggests involvement in civic-
engagement activities is generated from 
expectations or course requirements rather than
from a sense of civic identity.

Provides little evidence of her/his experience in
civic-engagement activities and does not connect
experiences to civic identity.

Civic Communication Tailors communication strategies to effectively
express, listen, and adapt to others to establish
relationships to further civic action

Effectively communicates in civic context, 
showing ability to do all of the following: express,
listen, and adapt ideas and messages based on
others' perspectives.

Communicates in civic context, showing ability to
do more than one of the following: express, listen,
and adapt ideas and messages based on others'
perspectives.

Communicates in civic context, showing ability to
do one of the following: express, listen, and adapt
ideas and messages based on others' perspectives.

Civic Action and Reflection Demonstrates independent experience and shows
initiative in team leadership of complex or multiple
civic engagement activities, accompanied by
reflective insights or analysis about the aims and
accomplishments of one’s actions.

Demonstrates independent experience and team 
leadership of civic action, with reflective insights
or analysis about the aims and accomplishments
of one’s actions.

Has clearly participated in civically focused actions
and begins to reflect or describe how these actions
may benefit individual(s) or communities.

Has experimented with some civic activities but 
shows little internalized understanding of their aims
or effects and little commitment to future action.

Civic Contexts/Structures Demonstrates ability and commitment to 
collaboratively work across and within community 
contexts and structures to achieve a civic aim.

Demonstrates ability and commitment to work 
actively within community contexts and structures to
achieve a civic aim.

Demonstrates experience identifying intentional
ways to participate in civic contexts and structures.

Experiments with civic contexts and 
structures, tries out a few to see what fits.



INTERCULTURAL KNOWLEDGE AND COMPETENCE VALUERUBRIC
for more information, please contact value@aacu.org

The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined many existing campus rubrics and related  
documents for each learning outcome and incorporated additional feedback from faculty. The rubrics articulate fundamental criteria for each learning outcome, with performance descriptors demonstrating  
progressively more sophisticated levels of attainment. The rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading. The core expectations articulated in all 15  of 
the VALUE rubrics can and should be translated into the language of individual campuses, disciplines, and even courses. The utility of the VALUE rubrics is to position learning at all undergraduate levels  within a 
basic framework of  expectations such that evidence of learning can by shared nationally through a common dialog and understanding of student success.

Definition
Intercultural Knowledge and Competence is "a set of cognitive, affective, and behavioral skills and characteristics that support effective and appropriate interaction in a variety of cultural contexts.”  

(Bennett, J. M. 2008. Transformative training: Designing programs for culture learning. In Contemporary leadership and intercultural competence: Understanding and utilizing cultural diversity to build successful organizations, ed.
M. A. Moodian, 95-110. Thousand Oaks, CA: Sage.)

Framing Language
The call to integrate intercultural knowledge and competence into the heart of education is an imperative born of seeing ourselves as members of a world community, knowing that we share the future  

with others. Beyond mere exposure to culturally different others, the campus community requires the capacity to: meaningfully engage those others, place social justice in historical and political context, and put  
culture at the core of transformative learning. The intercultural knowledge and competence rubric suggests a systematic way to measure our capacity to identify our own cultural patterns, compare and contrast  
them with others, and adapt empathically and flexibly to unfamiliar ways of being.

The levels of this rubric are informed in part by M. Bennett's Developmental Model of Intercultural Sensitivity (Bennett, M.J. 1993. Towards ethnorelativism: A developmental model of intercultural  
sensitity. In Education for the intercultural experience, ed. R. M. Paige, 22-71. Yarmouth, ME: Intercultural Press). In addition, the criteria in this rubric are informed in part by D.K. Deardorff's intercultural  
framework which is the first research-based consensus model of intercultural competence (Deardorff, D.K. 2006. The identification and assessment of intercultural competence as a student outcome of  
internationalization. Journal of Studies in International Education 10(3): 241-266). It is also important to understand that intercultural knowledge and competence is more complex than what is reflected in this  
rubric.  This rubric identifies six of  the key components of  intercultural knowledge and competence, but there are other components as identified in the Deardorff  model and in other research.

Glossary
The definitions that follow were developed to clarify terms and concepts used in this rubric only.

• Culture:  All knowledge and values shared by a group.
• Cultural rules and biases:  Boundaries within which an individual operates in order to feel a sense of  belonging to a society or group, based on the values shared by that society or group.
• Empathy: "Empathy is the imaginary participation in another person’s experience, including emotional and intellectual dimensions, by imagining his or her perspective (not by assuming the person’s  

position)".  Bennett, J.  1998.  Transition shock:  Putting culture shock in perspective.  In Basic concepts of  intercultural communication, ed. M. Bennett, 215-224. Yarmouth, ME: Intercultural Press.
• Intercultural experience:  The experience of  an interaction with an individual or groups of  people whose culture is different from your own.
• Intercultural/cultural differences:  The differences in rules, behaviors, communication and biases, based on cultural values that are different from one's own culture.
• Suspends judgment in valuing their interactions with culturally different others: Postpones assessment or evaluation (positive or negative) of interactions with people culturally different from one self.  

Disconnecting from the process of  automatic judgment and taking time to reflect on possibly multiple meanings.
• Worldview:  Worldview is the cognitive and affective lens through which people construe their experiences and make sense of  the world around them.



INTERCULTURAL KNOWLEDGE AND COMPETENCE VALUERUBRIC
for more information, please contact value@aacu.org

Definition
Intercultural Knowledge and Competence is "a set of cognitive, affective, and behavioral skills and characteristics that support effective and appropriate interaction in a variety of cultural contexts.” (Bennett, J. M. 2008. Transformative 

training: Designing  programs for culture learning. In Contemporary leadership and intercultural competence: Understanding and utilizing cultural diversity to build successful organizations, ed. M. A. Moodian, 95-110. Thousand Oaks, CA: Sage.)

Evaluators are encouraged to assign a zero to any work sample or collection of  work that does not meet benchmark (cell one) level performance.

Capstone
4

Milestones
3 2

Benchmark
1

Knowledge
Cultural self- awareness

Articulates insights into own cultural 
rules and  biases (e.g. seeking 
complexity; aware of how  her/his 
experiences have shaped these rules, and  
how to recognize and respond to 
cultural biases,  resulting in a shift in self-
description.)

Recognizes new perspectives about own 
cultural  rules and biases (e.g. not looking 
for sameness;  comfortable with the 
complexities that new  perspectives
offer.)

Identifies own cultural rules and biases
(e.g. with a strong preference for those
rules shared with own cultural group and
seeks the same in others.)

Shows minimal awareness of own cultural 
rules and  biases (even those shared with 
own cultural  group(s)) (e.g. uncomfortable 
with identifying  possible cultural 
differences with others.)

Knowledge
Knowledge of  cultural worldview frameworks

Demonstrates sophisticated 
understanding of the  complexity of 
elements important to members of  
another culture in relation to its history, 
values,  politics, communication styles, 
economy, or beliefs  and practices.

Demonstrates adequate understanding of 
the  complexity of elements important to 
members of  another culture in relation to 
its history, values,  politics, 
communication styles, economy, or beliefs  
and practices.

Demonstrates partial understanding of the  
complexity of elements important to 
members of  another culture in relation to 
its history, values,  politics, 
communication styles, economy, or beliefs  
and practices.

Demonstrates surface understanding of 
the  complexity of elements important to 
members of  another culture in relation to 
its history, values,  politics, 
communication styles, economy, or beliefs  
and practices.

Skills
Empathy

Interprets intercultural experience from 
the  perspectives of own and more than 
one worldview  and demonstrates ability 
to act in a supportive  manner that 
recognizes the feelings of another  cultural
group.

Recognizes intellectual and emotional
dimensions of more than one worldview
and sometimes uses more than one
worldview in interactions.

Identifies components of other cultural  
perspectives but responds in all situations 
with own  worldview.

Views the experience of others but does so 
through  own cultural worldview.

Skills
Verbal and nonverbal communication

Articulates a complex understanding of 
cultural  differences in verbal and 
nonverbal communication  (e.g., 
demonstrates understanding of the degree 
to  which people use physical contact while  
communicating in different cultures or use  
direct/indirect and explicit/implicit 
meanings) and  is able to skillfully negotiate 
a shared understanding  based on those
differences.

Recognizes and participates in cultural 
differences  in verbal and nonverbal 
communication and begins  to negotiate a 
shared understanding based on those  
differences.

Identifies some cultural differences in 
verbal and  nonverbal communication 
and is aware that  misunderstandings can 
occur based on those  differences but is 
still unable to negotiate a shared  
understanding.

Has a minimal level of understanding of 
cultural  differences in verbal and nonverbal 
communication;  is unable to negotiate a 
shared understanding.

Attitudes
Curiosity

Asks complex questions about other 
cultures, seeks  out and articulates answers 
to these questions that  reflect multiple 
cultural perspectives.

Asks deeper questions about other 
cultures and  seeks out answers to these
questions.

Asks simple or surface questions 
about other  cultures.

States minimal interest in learning more 
about other  cultures.

Attitudes
Openness

Initiates and develops interactions with 
culturally  different others. Suspends 
judgment in valuing  her/his interactions 
with culturally different others.

Begins to initiate and develop 
interactions with  culturally different 
others. Begins to suspend  judgment in 
valuing her/his interactions with  
culturally different others.

Expresses openness to most, if not all, 
interactions  with culturally different 
others. Has difficulty  suspending any 
judgment in her/his interactions  with 
culturally different others, and is aware of 
own  judgment and expresses a willingness 
to change.

Receptive to interacting with culturally 
different  others. Has difficulty suspending 
any judgment in  her/his interactions with 
culturally different others,  but is unaware 
of  own judgment.



Take	a	few	minutes	and	explore	
the	dimensions	of	the	3	rubrics

Which	4	dimensions	
resonate	with	your	work?	

How?	Why?	



Course-Based	Assessment

Guided	by	your	learning	
goals	and	objectives



IUPUI	International	Learning	Guidelines	
Part	I:	Please	respond	with	the	level	of	agreement	based	on	your	experiences	
as	a	student	at	IUPUI	through	curricular	and	co-curricular	activities	

On	a	5-point	Likert	Scale
Strongly	Disagree	Disagree	Neutral	Agree	Strongly	Agree	

Provide	an	example

1.	I	have	a	good	working	knowledge	of	the	broader	world,	
its	natural	systems	and	nations,	their	characteristics,	and	
their	relationships	with	each	other.	
2.	I	am	able	to	analyze	and	evaluate	the	forces	shaping	
international	events,	both	now	and	in	the	past.	
3.	I	have	detailed	knowledge	of	the	cultures,	languages,	
history,	and/or	current	condition	of	at	least	one	country	
beyond	the	United	States.	



IUPUI	International	Learning	Guidelines	

4.	I	recognize	the	many	ways	“the	global	is	reflected	in	the	
local”	within	the	United	States	and	beyond.	

5.	I	have	reflected	upon	the	distinctive	position	of	the	
United	States	on	the	international	stage,	and	have	a	good,	
working	knowledge	of	American	history	and	cultural	
systems.	

6.	I	appreciate	the	complexity	of	contemporary	cultural	
systems	and	know	the	fundamental	principles	of	
intercultural	understanding	and	communication.	

7.	I	use	diverse	cultural	frames	of	reference	and	alternate	
perspectives	to	think	critically	and	solve	problems.



IUPUI	International	Learning	Guidelines
8.	I	am	skilled	at	interacting	and	collaborating	with	individuals	and	
organizations	from	other	countries.

9.	I	am	humble	in	the	face	of	difference,	tolerant	of	ambiguity	and	
unfamiliarity,	and	willing	to	be	in	the	position	of	a	learner	when	encountering	
others.	

10.	I	understand	the	global	context	of	my	chosen	profession	and	have	blended	
international	perspectives	into	my	professional	learning.	

11.	I	have	developed	a	sense	of	responsibility	and	involvement	with	pressing	
global	issues	concerning	health,	poverty,	the	environment,	conflict,	inequality,	
human	rights,	civil	society,	and	sustainable	economic	development.	

12.	I	can	apply	my	international	learning	to	the	diversity	in	the	communities	in	
which	they	live.	



IUPUI	International	Learning	Guidelines	

Part	II:	Choose	two	of	the	International	Learning	Guidelines	listed	above	
and	respond	to	the	following:	
Describe	the	qualities	of	an	individual	who	has	achieved	the	learning	
described	in	each	guideline.
Provide	an	example	or	two	examples	of	experiences	where	you	gained	
knowledge	or	understanding	about	this	topic	from	your	coursework	(at	
IUPUI)	or	academically-related	experiences.	

How	might	you	gain	further	understanding	of	knowledge	of	this	learning	
guideline	during	our	upcoming	program?
Guideline:	 (Feel	free	to	
put	the	number)	
Qualities:

Example(s)

Further	understanding



Intercultural	Competence	

Darla	K.	Deardorff



Intercultural	Competence:	Self-Evaluation

To	what	extent	do	you	demonstrate	or	have	you	
demonstrated…
Not	at	All To	Little	Extent To	Some	Extent To	Moderate	Extent To	Large	Extent
Provide	an	Example

1. Respect	(valuing	other	cultures)
2. Openness	(to	intercultural	learning	and	to	people	from	other	

cultures)
3. Tolerance	for	ambiguity
4. Flexibility	(in	using	appropriate	communication	styles	and	

behaviors;	in	intercultural	situations)	
5. Curiosity	and	discovery
6. Withholding	judgment



Intercultural	Competence:	Self-Evaluation
To	what	extent	do	you	demonstrate	or	have	you	
demonstrated…
7.	Cultural	self-awareness/understanding
8.	Understanding	others’	worldviews
9.	Culture-specific	knowledge
10.	Sociolinguistic	awareness
11.	Skills	to	listen,	observe	and	interpret
12.	Skills	to	analyze,	evaluate,	and	relate
13.	Empathy	(do	unto	others	as	they	would	have	done	unto	them)
14.	Adaptability		(to	different	communication	styles/behaviors;	to	new	
cultural	environments)
15.	Communication	Skills	(appropriated	AND	effective	communication	
in	intercultural	settings)



Curriculum	Mapping

Mapping	outcomes	to	
courses



Curriculum	Mapping
Global	Health	Studies:		Curricular	Map	to	Program	Learning	Outcomes
Allegheny	College

Define	the	complex,	
interconnected	approaches,	
policies,	communities,	and	
perspectives	that	impact	the	
field	of	global	health

Use	a	variety	of	
frameworks	and	methods	
to	define	and	engage	with	
global	health	related	
issues

Understand	and	articulate	the	
interrelated	relationships	
between	geographical	and	
cultural	spaces,	populations,	
policies,	and	health

Understand	disease	
causation	and	prevention	
and	the	relationship	
between	health	and	the	
built	and	natural	
environments

Operate	with	a	responsible	
and	self-reflexive	
awareness	of	power,	
privilege,	and	ethics	within	
a	multiplicity	of	cultural	
contexts

Listen	actively	and	
communicate	effectively	
with	a	wide	range	of	
audiences

GHS	130:	
Intro	to	Global	Health Introduce Introduce Introduce Introduce Introduce

FS	GHS	201: Refine	 Refine Introduce Introduce Introduce Introduce

GHS	321:	Epidemiology Reinforce	
GHS	3xx:	
Cultures	and	Health Reinforce	 Reinforce	

GHS	575:	
Junior	Seminar Mastery Mastery Refine

GHS	600	/	610:	
Senior	Seminar (Mastery) (Mastery) (Mastery) Mastery

GHS	493
GHS	494

Area	2a:	
Science	and	Environment	
(Foundation)

Introduce

Area	2b:	
Science	and	Environment	
(Advanced)

Reinforce

Area	3:	
Ethics	and	Social	Responsibility

Reinforce

Area	4:	
Power	and	Economics Reinforce

Area	5:	
Cultures	and	Societies Reinforce

Language	Requirement Reinforce
(Elective	requirement)

Field	Experience	requirement	
(criteria,	completion	of	2cr	course)

Reinforce Reinforce Reinforce Reinforce



Questions??


